
Research on the Optimization Path of the "Three-All 
Education" Curriculum System for Graduate 
Students in Tourism Management under the 
Background of Building a Strong Tourism Nation 

Yang Liu*, Huijuan Li 

Hainan Tropical Ocean University, Sanya, 572000, China 
*Corresponding Author: lena0898@163.com 

Abstract: In the context of the continuous advancement of the strategy to build a strong tourism nation, 
tourism management graduate education is facing the dual challenges of expanding its knowledge 
system and reconstructing its capability structure. The "Three-All Education" concept provides new 
value guidance and pathway support for optimizing the curriculum system. This study, centered on the 
structural transformation needs of graduate education, systematically explores the hierarchical 
progression of course content, the interactive reconstruction of teaching mechanisms, and the 
structural feedback logic of the evaluation system. Furthermore, from the perspective of operational 
mechanisms, it proposes a self-adaptive evolution model of the educational ecosystem. By constructing 
a systematic pathway aimed at cognitive generation, value integration, and capability building, this 
paper aims to achieve the system integration of curriculum functions and the deep coupling of 
educational values, providing theoretical support and a practical framework for the structural 
optimization and collaborative operation of the tourism management graduate curriculum system. 
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Introduction 

As a strategic pillar industry of the nation, the high-quality development of the tourism sector puts 
forward higher demands for the systematic cultivation of high-level professionals. Faced with the 
increasingly complex industry structure and career landscape, tourism management graduate education 
urgently needs to break away from the linear organizational logic of traditional course structures and 
build a more systematic, dynamic, and composite educational system. The "Three-All Education" 
concept emphasizes the all-dimensional integration of course education, environmental education, and 
service education, providing a theoretical foundation and methodological support for achieving 
integrated development in knowledge, capability, and literacy. However, the current tourism 
management graduate curriculum system still faces issues such as internal separation, structural rigidity, 
and delayed feedback in terms of goal setting, content integration, and operational mechanisms. 
Therefore, systematically exploring the optimization path of the curriculum system under the guidance 
of the "Three-All Education" approach is not only a necessary means to deepen the connotation 
construction of graduate education, but also a key element in promoting the independent growth and 
comprehensive development of high-level tourism talents. Based on trends in the development of the 
discipline and the logic of capability generation, this paper constructs a four-dimensional systemic 
framework, integrating curriculum content, teaching mechanisms, evaluation systems, and ecological 
operation, aiming to promote the structural reshaping and value re-creation of tourism management 
graduate education. 

1. Structural Shift of Tourism Management Graduate Education under the Context of Building a 
Strong Tourism Nation 

1.1 Evolution of Discipline Function and the Motivation for Curriculum System Reconstruction 

In the era of the continuous advancement of building a strong tourism nation, tourism has 
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transitioned from a traditional sightseeing industry to a comprehensive development system, with its 
connotations increasingly expanding towards cultural integration, ecological coordination, and 
technology-driven growth. This development trend raises higher demands for the functional positioning 
of tourism management disciplines, urging the shift from an application-oriented approach centered on 
service efficiency to the construction of a comprehensive knowledge system supported by systemic 
governance capabilities. As a key level for cultivating high-end tourism talents, graduate education 
needs to take on the complex tasks of promoting academic knowledge innovation, expanding strategic 
vision, and adapting to industry structure, while constructing a curriculum system that links future 
trends, practical scenarios, and knowledge frontiers. 

Facing the high degree of integration of tourism business types and the continuous extension of 
spatial structures, the capability training at the graduate stage is no longer confined to basic 
management skills or the deepening of knowledge in a single field, but should present a trend of 
interdisciplinary integration, systemic thinking training, and the collaborative generation of strategic 
planning abilities. This shift in capability structure makes the traditional teaching system, characterized 
by the modular stacking of specialized courses, increasingly unsustainable. The original curriculum 
structure exhibits significant disconnections between knowledge logic, capability alignment, and 
cognitive support, failing to meet the multidimensional needs for "composite + research-oriented" 
high-end talents[1]. 

On this basis, the reconstruction of the tourism management graduate curriculum system should be 
centered on the three-dimensional collaborative goal of "knowledge—capability—literacy," promoting 
the formation of an efficient and interconnected system framework between teaching content, course 
organization, and capability output. The curriculum system not only needs to strengthen the 
systematization and depth of basic theories but also enhance the internal logical structure between 
courses, achieving the organic unity of knowledge content, cognitive pathways, and capability 
structures. By reshaping the content integration logic, optimizing the teaching hierarchy structure, and 
enhancing the functional coupling between modules, the curriculum design should demonstrate overall 
characteristics of increased flexibility, diverse pathways, and clear goals, effectively meeting the future 
tourism industry's demands for diversified, specialized, and forward-looking graduate talents. 

1.2 Expansion of the Connotation of "Three-All Education" in Tourism Management Graduate 
Training 

The "Three-All Education" concept emphasizes the unified logic of course education, academic 
education, and environmental education, advocating for the integration of value guidance, knowledge 
construction, and personality shaping throughout the entire higher education process. Embedding this 
concept into the tourism management graduate curriculum system not only deepens the educational 
function but also upgrades the educational mechanism systematically. As a key stage for cognitive level 
transitions and professional identity construction, graduate education should inject more complex 
educational elements into the course logic to achieve the collaborative generation of thinking styles, 
professional literacy, and cultural identity. 

In the highly practical and cross-cultural interdisciplinary field of tourism management, courses not 
only carry the task of transmitting professional knowledge but should also undertake the 
comprehensive function of reconstructing individual cognitive patterns, forming value judgments, and 
enhancing academic ethical awareness. Current course settings often exhibit problems such as a 
singular knowledge orientation, insufficient critical thinking training, and a lack of value construction, 
limiting students' ability to respond to complex problems and engage in reflective practice. Therefore, 
the curriculum system needs to actively introduce teaching elements such as contextual introductions, 
value resonance, and cultural links, constructing a curriculum model characterized by problem-driven 
approaches, emotional engagement, and value integration. 

On the specific path, the "course—cognition—identity" triple coordination logic should be 
reinforced, embedding professional knowledge within the cultivation process of social responsibility, 
cultural understanding, and strategic judgment. This approach transforms learning from a one-way 
information acquisition process into a multidimensional interactive process between individuals and 
knowledge, society, and culture. Through contextual design of teaching content, exploratory task 
orientation, and comprehensive evaluation of learning outcomes, it is possible to gradually achieve a 
teaching leap from instrumental learning to critical thinking construction, promoting the internal 
integration of knowledge mastery, professional awareness, and value identity in graduate students, 
forming a transferable, extendable, and sustainable capability structure[2]. 



1.3 System Coupling Logic of Curriculum Structure 

The optimization of the graduate curriculum system is fundamentally a systematic project involving 
the logic of knowledge construction, capability generation mechanisms, and educational structure 
evolution. System coupling, as an important paradigm in educational structure optimization, 
emphasizes the collaborative relationship between different course modules in terms of goal 
positioning, functional configuration, and content logic. Its core lies in constructing a course operation 
system with hierarchical progression, structural complementarity, and feedback interaction, breaking 
the traditional "linear delivery—single-point output" model and achieving dynamic adaptation between 
teaching content and cognitive pathways. 

From the perspective of system construction, the tourism management graduate curriculum system 
should be divided into three levels: "basic cognition—capability construction—strategic enhancement." 
At the basic level, the focus of the curriculum should be on constructing theoretical paradigms and 
conceptual systems, providing students with a solid knowledge framework and starting point for 
thinking; during the capability construction phase, through the collaborative arrangement of 
interdisciplinary integration courses, methodology-oriented courses, and comprehensive project-based 
courses, the simultaneous generation of students' logical thinking, research methodology, and 
systematic expression abilities should be promoted; in the advanced enhancement phase, it is necessary 
to introduce modules such as industry trend analysis, strategic design training, and complex situation 
decision-making, enhancing students' professional literacy to cope with uncertain environments and 
build forward-looking solutions. 

Curriculum coupling is not only reflected in the vertical hierarchical progression but also in the 
horizontal functional complementarity and resource linkage. By co-constructing mechanisms for 
learning objectives, evaluation systems, and teaching tasks between courses, the logical tension and 
cognitive accessibility between knowledge areas can be enhanced. The system should establish a 
closed-loop structure composed of "course logic—capability performance—cognitive feedback," 
giving the educational process structural endogeneity and regulatory flexibility. The ultimate goal of 
system coupling is to break through the barriers between course content, capability formation, and 
cognitive generation mechanisms, driving the educational system to fundamentally transition from 
fragmented supply to holistic construction, enhancing the operational resilience, educational 
effectiveness, and structural evolution capacity of the curriculum system[3]. 

2. Optimization Path Design of the Curriculum System Under the Guidance of "Three-All 
Education" 

2.1 Hierarchical Progression and Modular Integration of Course Content 

The scientific design of course content is the prerequisite for implementing the "Three-All 
Education" concept. Its optimization involves not only the reorganization of knowledge resources but 
also the internalization path of educational values and the structural logic of capability generation. In 
tourism management graduate education, the course content should move away from a linear 
configuration focused on knowledge accumulation and shift towards a hierarchical progression model 
based on cognitive patterns and capability evolution mechanisms. Specifically, the curriculum system 
should construct a content progression chain from "theoretical understanding—tool 
application—problem-solving—strategic thinking" based on students' cognitive development levels 
and professional growth stages, forming a functional matrix with core theories, analytical methods, 
industry applications, and frontier innovations as module nodes, achieving a structural leap from 
knowledge input to cognitive generation. 

Modular integration not only reflects the reorganization of teaching content on a structural level but 
also deeply integrates its functional collaboration and path transferability. In specific design, through 
cross-linking knowledge nodes and systematically distributing capability objectives, it should promote 
the formation of collaborative mechanisms between course units, breaking horizontal knowledge 
barriers and vertical developmental channels. Each module needs to have a relatively independent 
knowledge system while complementing and connecting with other sections in content logic and 
capability orientation, thus constructing a content system that supports multi-path learning, 
cross-domain transfer, and personalized development. This modular design enhances the adaptability of 
the course content and reserves space for structural upgrades and dynamic adjustments in future 
educational reforms. 



2.2 Interactive Embedding and Multi-dimensional Collaboration of Teaching Mechanisms 

As the core driving force for the operation of the curriculum system, the optimization of teaching 
mechanisms directly impacts the realization and system implementation of the "Three-All Education" 
concept. In tourism management graduate education, it is necessary to break through the limitations of 
traditional, teacher-centered, and static teaching models, transitioning to a teaching logic centered on 
high-level cognitive engagement and generative interaction. Building an interactive teaching 
mechanism involves stimulating students' deep thinking and multi-dimensional expression through 
problem scenarios, project tasks, and academic debates, transforming the teaching space into a dynamic 
cognitive collaboration field. Course activities should be driven by real-world problems, using case 
studies, role-playing, and research-oriented tasks to encourage students to form multiple viewpoints 
through exploration, deepen knowledge construction through reflection, and achieve capability 
generation through interaction[4]. 

The multi-dimensional collaborative teaching system emphasizes the co-constructive and symbiotic 
relationship between teachers, students, and resource platforms. Its core structure lies in the functional 
complementarity and dynamic integration between elements. In curriculum implementation, attention 
should be given to the collaboration mechanism and structural design of the teaching team, establishing 
a multi-role teaching echelon composed of domain experts, methodology instructors, and industry 
advisors, forming a comprehensive support system for multi-perspective content expression and 
multi-channel capability guidance. Additionally, task-based learning communities should be established 
to encourage students to engage in viewpoint collision and cognitive integration within 
cross-background groups, promoting the simultaneous externalization of knowledge and internalization 
of experience. Through dynamic collaboration among multiple parties and resource linkage, the 
responsiveness and system tension of the teaching mechanism can be enhanced, giving the tourism 
management graduate curriculum system greater structural resilience and generative ability, and driving 
the transformation of the teaching process from passive reception to active construction, from 
knowledge dissemination to meaning generation. 

2.3 Comprehensive Permeation and Structural Feedback of the Evaluation System 

As an important regulatory mechanism in the teaching system, the design of the course evaluation 
system must align with the educational logic of "Three-All Education," achieving comprehensive 
system permeation and multi-dimensional feedback from evaluation objects, content, to methods. In 
tourism management graduate education, the generation of capabilities is dynamic and contextual. 
Traditional static result-oriented evaluations are inadequate for effectively identifying students' 
developmental trajectories in knowledge understanding, capability transfer, and value construction. 
Therefore, a comprehensive evaluation system focused on process, structure, and generation is needed. 

Comprehensive permeation refers to the evaluation process being integrated into all stages of the 
course learning, covering phases such as learning initiation, knowledge construction, capability 
application, and reflective integration. The evaluation content should expand from a single academic 
achievement to dimensions such as cognitive ability, situational thinking, professional expression, and 
cross-domain integration, highlighting multi-dimensional observations of students' thinking styles and 
professional literacy. Structural feedback emphasizes the reverse effect of evaluation results within the 
teaching system, using data-driven feedback mechanisms to dynamically optimize course content, 
teaching methods, and learning paths, forming a closed-loop linkage between teaching design and 
capability construction. 

An evaluation mechanism based on multiple dimensions and system logic not only improves the 
operational efficiency of the curriculum system but also strengthens the depth of embedding 
educational logic, providing structural support for the continuous optimization of the tourism 
management graduate curriculum system[5]. 

3. Reconstruction of the Curriculum System Operating Mechanism Based on the "Three-All 
Education" Concept 

3.1 In-depth Embedding of Educational Logic and Functional Transformation 

The operational logic of the tourism management graduate curriculum system needs to embed the 
"Three-All Education" concept in its depth dimension, extending the educational function from 



surface-level teaching to deep-level generation, and transforming the curriculum from an information 
output platform to a value construction space. This process is not only an update in functional 
positioning but also a redefinition of the intrinsic meaning of education, requiring the curriculum to 
integrate multiple mechanisms that guide cognition, stimulate thinking, and shape character during its 
operation. Teaching content should guide students to find meaning in problems, reconstruct value in 
cognition, and establish professional identity through exploration, using narrative guidance, task 
initiation, and situational generation. 

The transformation of course functions manifests in three internal mechanisms. First, the transition 
from knowledge structure to cognitive logic, organizing fragmented knowledge into a cohesive 
cognitive network. Second, the shift of teaching focus to capability generation, changing course 
activities from a single outcome orientation to process-based thinking and strategy-driven capability 
construction. Third, the transformation of educational goals toward subject development, emphasizing 
the students' active construction role in the curriculum, generating individualized cognitive schemas 
through self-regulation and reflective practice. The curriculum system must embed educational logic 
deeply, advancing the educational system from the operational level of teaching to the holistic shaping 
of character, thinking, and values. 

3.2 Systemic Collaboration and Resource Reorganization of Support Mechanisms 

The effective operation of the curriculum system relies on the systemic collaboration among various 
elements and the functional reorganization of resource forms. Guided by the "Three-All Education" 
concept, the operation of the curriculum requires not only content updates and methodological 
innovations but also the formation of a highly adaptive collaborative system in terms of educational 
resource allocation, role relationship restructuring, and management logic optimization. This system 
should be characterized by strong integration, responsive feedback, and dynamic adjustability to 
efficiently support the realization of complex educational functions. 

The systemic collaboration of the support mechanism is reflected in the multi-dimensional linkage 
between teaching resources, curriculum design, faculty structure, and learning platforms. In resource 
organization, traditional static configuration logic should be broken, and a multi-dimensional database 
covering knowledge content, case structure, task toolsets, etc., should be built to form a dynamic 
resource reconfiguration capacity. In terms of faculty structure, a teaching team with diverse 
backgrounds and interdisciplinary competencies should be formed to realize a diversified integration of 
knowledge expression and cognitive guidance. Regarding learning environment design, a smart 
learning space should be constructed that combines openness, interactivity, and feedback, providing 
adaptive external support for the operation of the curriculum system[6]. 

The key to the support mechanism lies not in the accumulation of resource quantity but in the 
logical matching and functional collaboration between resources and objectives. By building a 
systematic operational path for multi-element elements, the curriculum system can maintain both 
operational stability and innovation generation in complex knowledge environments. 

3.3 Construction of the Self-Adaptive Evolution Model of the Educational Ecosystem 

Under the context of building a strong tourism nation, the tourism management graduate education 
system is at the intersection of multi-dimensional reforms, and adaptability has become an important 
ability indicator for the evolution of the curriculum system. The educational ecosystem is no longer a 
static collection of structures but a dynamic system with evolutionary, feedback, and reconfiguration 
capabilities. Under the guidance of the "Three-All Education" concept, the operating mechanism of the 
curriculum should construct a self-adaptive evolution model from the perspective of the educational 
ecosystem, integrating multiple subjects, multi-directional feedback, and multi-scenario fusion. 

This model emphasizes the unity of endogenous driving forces and external perception mechanisms. 
On one hand, the system needs to possess internal perceptual ability to adjust paths based on learner 
behavior, teaching feedback, and capability generation results, achieving full-process dynamic 
regulation from input to output. On the other hand, the system needs to actively adjust its structure and 
operational logic based on external demand changes, such as industry trends, shifts in cognitive 
paradigms, and updates in educational technology, enhancing the educational system’s ability to 
respond to uncertain environments. The model's operation does not rely on strictly following static 
norms but rather on its own evolution through logical nesting and feedback loops. 



Building the self-adaptive evolution model of the educational ecosystem helps promote the 
transformation of tourism management graduate education from a closed system to an open network, 
from stable operation to dynamic upgrading, providing continuous support and structural guarantees for 
the deep embedding of the "Three-All Education" concept. 

Conclusion 

This study, based on the background of building a strong tourism nation, systematically proposes a 
multi-dimensional path focused on curriculum structure coupling, mechanism coordination and 
integration, and ecological evolution reconstruction for the optimization of the tourism management 
graduate "Three-All Education" curriculum system. The research shows that achieving a deep 
embedding of educational logic requires the construction of a highly coordinated system network 
between course level design, teaching organization logic, and feedback regulation mechanisms. At the 
same time, through the collaborative design of modular integration, interactive teaching, and 
process-based evaluation, the resilience and generative ability of the curriculum system can be 
enhanced, providing strong support for the transformation of graduate education from a "knowledge 
transmission" model to a "cognitive construction" model. Future research can further expand the 
modeling strategies of personalized cognitive pathways, explore the dynamic adaptation mechanisms of 
teaching systems in intelligent environments, and construct an education evolution model based on 
data-driven, structural flexibility, and value orientation fusion, in order to meet the continuous 
innovation needs of graduate education in the context of the upgrading tourism industry. 
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