Research on Path Reconstruction and Quality
Improvement of Music Theory Courses in Higher
Vocational Colleges from the Perspective of Skilled
Talent Cultivation

Bing Tian"

Hainan Vocational University of Science and Technology, Haikou, 570000, China
*Corresponding author: musicbing@163.com

Abstract: Within the context of enhancing applied talent cultivation in higher vocational education, the
teaching effectiveness of music theory courses is crucial to the professional foundation and
developmental potential of skilled talents. Currently, issues persist in these courses regarding
misalignment with occupational competency requirements in areas such as objectives, content, and
evaluation. From the perspective of skilled talent cultivation, this study systematically elucidates the
supporting role and cognitive shaping value of music theory teaching in vocational skill development,
analyzes its practical limitations in instructional coherence, integration of practice, and resource
allocation, and subsequently proposes curriculum reform paths centered on competency objective
restructuring, modular content innovation, integrated teaching implementation, and process-oriented
evaluation mechanisms. The aim is to promote substantive improvement in course quality and
effectively enhance students' professional competitiveness.
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Introduction

Higher vocational music education has the core mission of cultivating skilled talents with high-level
practical abilities and comprehensive artistic literacy. Against this background, the traditional teaching
model of music theory courses faces profound challenges. Although this course is positioned as a
professional foundation, its content and methods often follow a discipline-based logic, resulting in a
significant gap with the immediate application abilities, innovative thinking, and comprehensive
analytical literacy required by occupational positions. This current situation not only restricts the
in-depth development of students' vocational skills but also undermines the due value of theoretical
teaching in the talent cultivation system. Therefore, exploring how music theory courses can shift from
knowledge transmission to capability empowerment, and how to achieve deep integration with skill
training, has become an urgent and necessary task in the connotation construction of higher vocational
music programs. This study aims to provide theoretical reference and practical frameworks for the
modern transformation of higher vocational music theory courses through systematic analysis of their
intrinsic connections, practical dilemmas, and reform paths.

1. Intrinsic Connection Between Music Theory Courses in Higher Vocational Colleges and Skilled
Talent Cultivation

1.1 The Fundamental Role of Music Theory Courses in Skilled Talent Cultivation

Music theory courses form the cognitive foundation for the systematic cultivation of music skills.
They are not an isolated knowledge system but serve as the basis for understanding the laws of music
composition and analyzing the structure of sound organization. For skilled talents, a solid theoretical
foundation provides profound logical support for vocational skills such as music performance, music
production, and even music teaching. This course, by imparting core elements including pitch, rthythm,
harmony, and musical form, enables students to transcend the stage of perceptual imitation and enter
the level of rational cognition. This cognition deepens students' understanding of musical works,



allowing them to discern the theoretical basis for technical requirements during skill practice, thereby
enhancing the purposefulness and precision of skill training. The mastery of theoretical knowledge
provides the necessary knowledge reserve and cognitive framework for subsequent skill innovation and
personalized expression, and it is an essential condition for skills to leap from proficient operation to
artistic creation.

1.2 The Interdependent Relationship Between the Competency of Skilled Talents and Music
Theoretical Knowledge

The competency of skilled talents is a comprehensive concept encompassing multiple dimensions,
including technical operational ability, artistic aesthetic ability, and comprehensive analytical ability.
Music theoretical knowledge forms a closely interdependent relationship with these three dimensions.
Technical operational ability requires the guidance of theoretical knowledge; for instance, knowledge
of harmony provides the logic for chord progression in improvisational accompaniment, while
understanding of musical form offers a structural blueprint for musical interpretation!!!. The cultivation
of artistic aesthetic ability relies on the aural analysis and stylistic discrimination of musical works
from different periods and genres within the theoretical curriculum. This process directly enhances
students' musical taste and judgment. Comprehensive analytical ability, particularly when
deconstructing complex musical phenomena and managing multi-voice texture relationships, depends
on theoretical tools for systematic thinking. Therefore, the relationship between theoretical knowledge
and skill competency is not merely linear but rather a symbiotic and mutually permeating synergistic
development.

1.3 The Potential Impact of Music Theory Courses on the Formation of Vocational Skills

Music theory courses exert a profound and latent influence on the development of vocational skills.
Their impact is manifested not only in immediately applicable specific rules but also in cultivating a
structured musical thinking mode among students. When encountering a new musical work, theoretical
training enables students to quickly discern its harmonic progression, tonal structure, and formal
characteristics, thereby facilitating more anticipatory and artistic decisions during rehearsals or
performances. In the fields of music composition and arrangement, the latent influence of theoretical
knowledge becomes even more evident, as it provides the internal framework and source of innovation
for melodic development, harmonic progression, and overall structural design. Even in technically
applied domains such as sound engineering and digital music production, the understanding of physical
properties like sound frequency spectrum and spatial acoustics relies fundamentally on the support of
basic acoustic theory. This latent influence ensures that skill application possesses sustainable
developmental potential and adaptive capacity.

1.4 The Integration Logic of Theoretical Teaching and Skill Practice

The intrinsic logic of integrating theoretical teaching with skill practice lies in breaking down
disciplinary barriers and achieving seamless connection between knowledge and application. The core
of integration resides in constructing a two-way interactive teaching model that enables theoretical
teaching to directly serve skill practice while continuously deepening theoretical understanding through
practical feedback. This logic requires the content of theoretical courses to be closely aligned with the
teaching progress and technical challenges of practical skill courses, achieving synchronization and
integration. For example, specific technical segments encountered in instrumental or vocal training can
be addressed through targeted sight-singing, rhythm training, or harmonic analysis in theoretical classes,
thereby forming a closed loop from perceptual to rational cognition. The ultimate goal of integration is
to establish a virtuous cycle where "theory guides practice, and practice verifies and elevates theory,"
enabling students to naturally apply theoretical knowledge when solving specific musical problems and
internalize it as an organic component of their professional competency system!?l.

2. Examination of the Current Situation and Issues in Music Theory Courses in Higher
Vocational Colleges

2.1 Overview of the Overall Development of Music Theory Courses in Higher Vocational Colleges

Music theory courses in higher vocational colleges have gradually formed a distinct trajectory



different from that of undergraduate institutions during their evolution. The development of this course
system is closely related to the deepening of vocational education concepts, with its orientation shifting
from an early emphasis on the systematic transmission of disciplinary knowledge to a growing focus on
aligning with vocational skill requirements. Most institutions have established course modules
encompassing music theory, sight-singing and ear training, and fundamental harmony, which constitute
the foundational components of the talent cultivation plan for music programs. The teaching objectives
and content of these courses exhibit certain commonalities across different institutions, all aiming to
provide essential theoretical support for students' subsequent professional studies. However, throughout
their development, a dynamic tension has persistently existed between the inherent knowledge system
of the courses and the strong application-oriented nature of higher vocational education. This tension
influences the specific implementation forms and ultimate outcomes of the courses, forming the
fundamental context for examining their current situation.

2.2 Basic Characteristics of Curriculum Design and Teaching Implementation

Current music theory curriculum design generally demonstrates modular and standardized
characteristics. The course modules are typically organized according to the internal logic of the music
discipline, following a progressive sequence from fundamental elements to complex structures. In the
selection of teaching content, there exists a high dependence on classical theoretical systems, with
knowledge composition exhibiting strong stability and inheritability. The teaching implementation
process predominantly reflects an instructor-led lecturing model, where classroom activities focus on
the analysis and verification of concepts, rules, and musical examples. Within this model, students'
cognitive activities primarily manifest as the acceptance and comprehension of established conclusions.
The scheduling of teaching progress is often driven by the knowledge sequence of textbooks rather
than being directly aligned with the training nodes of specific vocational skill projects. Assessment
methods predominantly emphasize written or aural tests evaluating the mastery of theoretical
knowledge points and proficiency in isolated skills, creating a dimensional discrepancy between this
evaluation mechanism and the characterization of comprehensive vocational competence.

2.3 The Articulation Status Between Theoretical Teaching and Skill Cultivation

The connection between theoretical teaching and skill cultivation demonstrates a certain degree of
looseness. The two domains fail to establish closely corresponding and mutually reinforcing
relationships in terms of course sequencing, teaching content, and instructional objectives. The delivery
of theoretical knowledge often precedes or lags behind the application requirements for corresponding
knowledge in practical skill courses, resulting in students' inability to immediately utilize and validate
the learned theories during skill training. Consequently, theoretical knowledge tends to remain at the
abstract cognitive level. Furthermore, there exists segregation in teaching environments, as theoretical
classrooms and skill training venues are typically physically separated and contextually fragmented.
This situation creates a lack of a coherent and supportive intermediate environment for the transition
from theory to practice. The outcome is that although students master isolated music theory rules or
harmonic progressions, they cannot effectively transform this knowledge into the capability to handle
actual musical works or solve specific problems in performance or composition, thus creating a visible
gap between knowledge and applicationl].

2.4 Current Allocation of Course Resources and Teaching Environment

The allocation of course resources and teaching environment directly impacts the teaching
effectiveness of theoretical courses. Regarding faculty resources, most instructors responsible for
theoretical teaching possess solid disciplinary backgrounds, but their familiarity with cutting-edge
technical processes and occupational competency requirements within vocational fields varies, which
affects the alignment between teaching content and professional contexts. In terms of textbook
resources, existing compilation systems primarily follow the principle of ensuring comprehensive
disciplinary knowledge, resulting in limited correlation between their example exercises and the typical
work tasks emphasized in higher vocational education. Concerning teaching facilities, theoretical
instruction in some institutions still mainly relies on traditional classrooms and pianos, with insufficient
investment and systematic application of modern digital music laboratories capable of simulating real
music production and audio processing environments, as well as computer-assisted instruction
platforms. This allocation tendency somewhat reinforces the traditional teaching model, consequently
restricting the expansion of teaching scenarios and innovation in instructional methods.



3. Reform and Enhancement Strategies for Music Theory Courses Oriented Towards Skilled
Talent Cultivation

3.1 Repositioning and Optimization of Music Theory Course Objectives

3.1.1 Establishing a Competency-Based Core Philosophy for Objectives

Traditional curriculum objectives often focus on mastering disciplinary knowledge points, whereas
competency-based objectives center on what students "can do with the knowledge." This shift requires
transforming objective statements from "understanding certain concepts" to "being able to use certain
principles to analyze and solve music problems in specific contexts." For instance, an objective should
evolve from "mastering the rules of four-part harmony writing" to "being able to configure stylistically
logical keyboard harmony for a given melody, with preliminary auditory judgment skills." This
transformation anchors the value of theoretical knowledge in its application efficacy, directly serving
the development of students' professional competitiveness.

3.1.2 Constructing an Objective Matrix Aligned with Professional Skill Levels

Course objectives should not be one-dimensional but should form a hierarchical and progressive
matrix aligned with the developmental path of professional skills. This matrix must clearly define the
levels of theoretical application ability students should achieve at the foundational, core, and advanced
stages, respectively. Foundational-stage objectives emphasize the acute perception and accurate
manipulation of basic musical elements; core-stage objectives focus on the holistic analysis of musical
works and creative adaptation; advanced-stage objectives aim to integrate theoretical literacy into the
design and execution of comprehensive artistic projects. This hierarchical design ensures the
synchronous growth and mutual reinforcement of theoretical ability and professional skills!l.

3.1.3 Strengthening the Implicit Objective of Cultivating Theoretical Thinking

In addition to explicit application abilities, course objectives should place significant emphasis on
the implicit goal of developing theoretical thinking. Theoretical thinking represents a structured
approach to musical cognition, encompassing the abilities to generalize, deduce, analyze, and critique
musical materials. Explicitly highlighting the cultivation of theoretical thinking in the objective system
aims to enable students to transcend the superficial application of fixed rules and develop a deep
cognitive framework and innovative potential to address future changes in the music industry and solve
unforeseen problems.

3.2 Systematic Innovation in Course Content and Teaching Methods

3.2.1 Promoting Modular Restructuring and Contextual Embedding of Course Content

The primary step in innovating course content involves structural reorganization. This entails
replacing the linearly structured textbook system organized by pure disciplinary logic with modular
knowledge clusters oriented toward vocational application. For example, traditional content such as
music theory, sight-singing and ear training, and basic harmony can be deconstructed and reorganized
into modules including "Rhythm and Metric Expression," "Pitch and Melodic Creation," "Harmony and
Texture Application," and "Musical Form and Narrative." The learning content of each module is
directly embedded into simulated or authentic vocational task scenarios, such as scoring for film clips,
designing rhythmic structures for dance productions, or arranging harmonic textures for pop songs,
thereby revitalizing theoretical knowledge through concrete application.

3.2.2 Deepening the Paradigm Shift in Teaching Methods from Lecture-Based to Inquiry-Based

Systematic innovation in teaching methods lies in achieving a profound shift from the
teacher-centered "lecture paradigm" to the student-centered "inquiry paradigm." Project-driven
pedagogy should serve as the core method, where a series of comprehensive and challenging music
projects motivate students to actively seek theoretical tools for project completion. The case analysis
method guides students to examine successful models or problematic cases in classical or
contemporary musical works, enabling them to grasp the application and nuanced variations of theory
through analysis. Collaborative learning simulates team-based workflows in the modern music industry,
allowing students to deepen their understanding and application of complex theoretical issues through
collective intelligence. The deep integration of digital technologies, such as using Digital Audio
Workstations (DAW) for harmonic arrangement and auditory verification, and utilizing interactive
platforms for real-time sight-singing and ear training, provides robust technical support for these



modern teaching methods.
3.3 Construction and Implementation of a Practice-Oriented Teaching System

3.3.1 Constructing Integrated Teaching Scenarios and Task Sequences

The construction of integrated teaching scenarios requires breaking the physical and functional
boundaries of traditional classrooms to establish comprehensive teaching spaces that combine
theoretical instruction, skill training, and creative production. Such spaces should be equipped with
complete music production equipment and software systems, supporting full-process learning tasks
ranging from traditional score analysis to modern audio engineering. On this foundation, it is essential
to meticulously design a progressive and interconnected sequence of tasks. Initial-stage tasks should
focus on the verification and application of individual theoretical points, such as creating basic melodic
lines based on harmonic progressions. Advanced tasks should emphasize the comprehensive
application of multiple theoretical points and creative problem-solving, for instance, completing a full
music production project for a specified theme that includes arrangement, recording, and mixing. This
sequential design ensures the continuity and systematic development of students' competenciesl®l.

3.3.2 Establishing a Cross-Disciplinary Teacher Collaborative Education Mechanism

The effectiveness of the teaching system's implementation highly depends on the organization and
collaboration model of the teaching team. Establishing a regular collaboration mechanism between
theoretical teachers and professional skill teachers is crucial. This mechanism should include periodic
joint teaching research activities, co-designed teaching plans, and cross-disciplinary learning projects.
Theoretical teachers need to immerse themselves in skill training sessions to observe the application
bottlenecks of theoretical knowledge, thereby refining theoretical content and methods. Skill teachers,
in turn, should participate in theoretical teaching segments, guiding students to reflect on and refine
theoretical logic during skill training. This bidirectional collaborative model effectively bridges the gap
between theoretical cognition and skill operation, forming a synergistic educational force.

3.4 Improvement of Course Evaluation and Quality Monitoring Mechanisms

3.4.1 Establishing a Multi-Dimensional Process-Oriented Evaluation System

The evaluation system must undergo a paradigm shift from summative assessment to
process-oriented evaluation. A multi-dimensional process-oriented evaluation should permeate the
entire learning cycle, comprising the following aspects: first, the knowledge comprehension dimension,
which employs periodic theoretical tests and aural analysis to ensure solid mastery of fundamental
theories; second, the ability application dimension, which assesses students' capacity to apply
theoretical knowledge in solving problems within complex, open-ended scenarios through project
portfolios, live performance tasks, and case analysis reports; third, the cognitive development
dimension, which examines the rigor, criticality, and creativity of students' theoretical thinking through
learning logs, reflective reports, and project design rationales. This multi-dimensional system aims to
comprehensively and objectively depict the trajectory of students' competency developmentl®l.

3.4.2 Forming a Data-Driven Continuous Improvement Loop

The effectiveness of quality monitoring relies on a closed-loop system capable of dynamic feedback
and adjustment. This system must systematically collect multi-source data, including but not limited to
various student evaluation data, graduate career development feedback, updates in industry technical
standards, and faculty teaching reflections. The course team needs to regularly conduct comprehensive
analysis of these data to diagnose issues in course objective achievement, content relevance, and
methodological effectiveness. Based on diagnostic results, precise and iterative optimization and
adjustment of course elements should be implemented. This data-driven continuous improvement
mechanism ensures that music theory courses remain consistently aligned with talent cultivation
requirements and industry development trends.

Conclusion

This study, through a systematic exploration of the existing issues and reform strategies of music
theory courses in higher vocational education from the perspective of skilled talent cultivation, clarifies
that the core direction of curriculum reconstruction lies in strengthening its organic connection with



vocational competencies. Through the competency-oriented transformation of objectives, modular and
contextual innovation of content and methods, practice-oriented construction of the teaching system,
and process-oriented improvement of evaluation mechanisms, the curriculum can evolve from an
isolated knowledge system into a vehicle for competency development embedded in professional
practice. Future research and practice could further focus on detailed studies of competency structures
across different music specializations, explore new forms of deep integration between theoretical
teaching and skill training supported by digital technologies, and continuously track the impact of
curriculum reforms on students' long-term career development. Thereby, higher vocational music
theory courses can be promoted to maximize their educational value through dynamic optimization.
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